—
o
Loy

o
I

Wealtlawd / Teielﬂfl

-
pund

B

Family Therapy Case Studies, 1990, 5¢2), 5168

51

WORKING BRIEFLY WITH RELUCTANT CLIENTS:
Child Protective Services as an example

John H. Weakland* and Lynn Jordan**

Therapists and counsellors often are facéd
with reluctant clients and constraining circum-
stances. Such difficulties are especially preva-
lent and severe in casework in child protective
services — the parents of abused or neglected
children are all involuntary clients, case loads
are large, and time is limited.

Drawing on experience in applying and modi-
fying prior work at the Brief Therapy Center
of M.R.1. to work in child protective services
of a Northern California county, this article
suggests general principles for effective inter-
vention in such difficult circumstances and
illustrates these with specific case examples.

Since consideration of extreme conditions is
often helpful in dealing with parallel but less
extreme ones, the authors’ aim and hope is
that readers will find this article helpful not
solely in child protective work but also in the
much wider territory where similar obstacles

* Mental Research Institute, 555 Middlefield
Road, Palo Alto, CA 94301, USA

** Mental Research Institute; and San Francisco
Child Abuse Council, 1757 Waller Street, San
Francisco, CA 94117, USA.

to effective counseling also occur.

In an ideal world, any person with a signifi-
cant problem would voluntarily seek out a
counsellor and say, “I have a problem which I
am unable to resolve on my own, so I have
come to ask your help.” In addition, this per-
son would be compliant with requests for
information and suggestions about changes -
and there would be ample time available for
the clinician to work with the client.

In the real world of the child protective ser-
vices worker, unformnately, the situation is
very different, in fact almost opposite in every
major respect. The case worker must seek out
the “client” who is thus under duress rather
than volunteering, and must declare, in effect,
“You have a problem,” namely the alleged
abuse. This inevitably will be interpreted, at
least initially, as blame and accusation. Such
an adversarial beginning is more likely to
elicit defense and withdrawal than coopera-
tion. While it is true that the case worker has
considerable formal authority involving conse-
quences that can be threatened or imposed,
this authoritative stance is quite different from
effective influence to promote the cooperation
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and compliance needed to bring about positive
change. Indeed it may be antithetical; passive
resistance is a common, and very powerful,
response to authority.

In addition, organizational and situational cir-
cumstances impose certain more specific and
concrete difficulties on the case worker, espe-
cially limitations of time. For example, in San
Mateo County, CA, on which our experience
is largely based (but which is also a legislative
and organizational model for child protective
services in urban counties of California), the
typical case load may allow perhaps eight
hours overall per initial assessment of a fam-
ily, part of which must go into transportation,
mandatory record keeping, reporting, and
interviewing all minors who reside in the
home. Whenever possible, the minors are to be
interviewed first, a further restriction on the
operating manceuverability of the case worker,
and one involving possible additional obsta-
cles to gaining parental cooperation.

We bring up these difficulties, however, not as
a counsel of despair but of realism. The rest of
this paper will offer some practical sugges-
tions on how, by taking these realities into
account, a case worker can deal with them, in
only a few interviews, 50 as to gather the nec-
gssary information and assist the family to
make changes that though small are significant
- that is, changes that will improve the imme-
diate functioning of the family, offer the possi-
bility of continued improvement, and make
recidivism less likely.

I. THEORETICAL ORIENTATION

All the major schools of psychotherapy, from
psychoanalytic to family systems, offer views
of individual and family development and
behavioural problems, and propose broad
guidelines toward the resolution of problems.
However, none specifically addresses two cru-
cial matters facing the Child Protective Ser-
vice (CPS) case worker — namely, how to
attain cooperation rapidly in an initially antag-
onistic situation, and how to introduce what
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one hopes will be lasting change in only a few
hours, especially in multi-problem families.
Also, even if the case worker had time to
gather a detailed history from such families
(and their cooperation is questionable in a task
that many families would see as wasting time
instead of getting to immediately useful mat-
ters), it is likely that learning of all the prob-
lems of the family over time would paralyze
the worker much as it has the family.

The methods suggested and illustrated in this
paper derive largely from the model of the
brief therapy team of the Mental Research
Institute of Palo Alto (Haley, 1973, 1976; Herr
and Weakland, 1979; Watzlawick, Weakland
and Fisch, 1974; Watzlawick, 1978) with
modification to fit the particular circumstances
of CPS work. This approach was selected
because it focuses on how change can be
begun in only a few sessions, even with diffi-
cult clients. Moreover, the specific features of
this method can be applied usefully in CPS
case work whatever the general theoretical
persuasion of the practitioner. Since in it pro-
motion of useful change is closely related to
information-gathering, it effectively doubles
the time spent working toward solutions with
families. Finally, this model addresses the
needs of the situation and the strengths and
values of the family; change formulated in
terms that the family sees as both positive and
consistent with its values is more likely to be
accepted, adhered to, and incorporated into the
ongoing fabric of family life,

. BUILDING COOPERATION

It is essential to clarify at the outset that pro-
moting cooperation with abusive parents in no
way suggests condoning abusive behaviour.
Rather, it represents the surest way for the
worker to lead the family away from its his-
tory of abuse, and so make it both immediately
safer for the child(ren) and possible to intro-
duce the beginning of what one hopes will be
lasting change for the family. A cooperative
and pleasant interview will likely leave the
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parents in better spirits than will a contentious
one. The parents may then be less prone to
blame the child(ren) for having been the cause
of the visit by the social worker. Additionally,
if the parents are able to work cooperatively
with the worker, they may feel more resolved
to attempt to manage problems differently and
feel more adequate in general. At the very
least, they will have experienced a more posi-
tive way of approaching a difficult situation.

A. Getting off to a good start with
parents

The dual goals of gathering information about
possible neglect or abuse and facilitating
change within a family — the only avenue
roward lasting protection of children except
the extreme measure of permanently removing
them from their home -~ depend on establish-
ing and then maintaining a cooperative rela-
r* ~ship between pareni(s) and case worker.
+ v effectively this is done may well be

zrmined in the first few minutes of the
nuerview with parents. Initially, many parents
are angry about having to meet with the
worker, defensive about their handling of
problems, and - legitimately — object to the
intrusion into their private lives. Other parents
are so overwhelmed by the circumstances that
precipitated the referral that they meet the
interviewer with passivity, despair, depression,
and too little energy to make the prospects for
change look likely. It is crucial that the worker
and the parent(s) form a partnership at the out-
sct, lest limited energy and attention spans be
exhausted before the essential matters are
addressed.

There are a number of ways to get off to a
good start with parents. For example, if a child

has alrcady been interviewed outside the -
home, the worker can begin by saying some- -
thing complimentary about the child, repeating
a humorous remark the child said in the inter- -
view, or passing on a positive comment made |
about the child by a teacher or day care

v ker.
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A six year old boy was interviewed at his
school after a referral was made describing
his poor hygiene, dirty clothes, and
combative behaviour with his peers.
Midway through the interview with a
thirty-five year old worker, they boy
looked intently at the top of her head and
exclaimed, “You have grey hair — you
must be very old.” The worker then went to
the parents’ home, introduced herself, and
without giving the parents time to interrupt,
said that the parents had the most delightful
child, and repeated the child's remark. The
parents were so embarrassed at their child’s
lack of tact that they were congenial and
cooperative throughout the interview,
including a discussion about the dirt that
was also caked on the father's hands and
bare feet. The parents agreed that the
child’s appearance attracted a lot of
negative attention from both peers and
teachers, preventing others from enjoying
this obviously bright and witty child. The
interview concluded with the parents
thanking the worker for her interest in the
child, and the mutual good will that occurs
when people spontaneously share laughter.

It is more difficult, but necessary, to defer to
the parent when the child has not been seen
earlier. This can be done by apologizing for
intruding, offering to be brief, to come back at
a more convenient time, and setting other lim-
its that may help the client relax. The client
can then overcome the worker’s objections,
invite him/her in, and offer 1o spend a few
minutes talking together. That is, since the
case worker represents authority, obviously
and perhaps painfully, cooperation is more
likely to be promoted by playing this authority
down rather than by emphasizing it.

If there has been a prior referral, the client
may respond to the introduction by the worker
with complaints and invective about the other
worker, the agency, the juvenile justice sys-
tem, etc. There are a number of reasons why -
the client should be allowed to state his/her
objections, although not endlessly. First, he/
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- she will not listen to anything else until this

- point has been made. Second, complaints
about past approaches will tell the worker
what to avoid in the present. Third, it will give
the worker a picture of the outlook of the fam-
ily, as well as an indication of the amount of
emotional control of the client(s). The worker
can utilize any tirade volunteered by the par-
ent(s) to gauge the amount of responsibility
taken by the parents, the efficacy of the efforts
made since the earlier referral, and especially
the values of the family and their view of the
problem. Without either defending or discred-
iting the other worker, the agency, or the
larger system, the worker can say to the par-
ents that it is understandable if they felt vio-
lated or mistreated by what happened (using
their wording), and can voice his/her regret
that things had not gone better for them
before. The worker can then express a most
sincere desire to do better and be more consid-
erate. He/She can next ask the clients to help
him/her accomplish this by pointing out imme-
diately when hefshe erms. This unites the
worker and the parents in a cCommon purpose
and empowers the parents by giving them an
evaluative role. Moreover, they then have to
allow the worker to discuss this referral with
them, and they have to listen, in order [0 moni-
tor the work.

B. Not arguing with people

This matter of getting off to a good start is
probably the clearest and most important
example of a principle that is crucial through-
out all counselling work, especially work
involving potentially difficult relationships:
avoid arguing with clients, as this almost nec-
essarily leads to adversarial exchanges.

We realise, of course, that case workers
alrcady seek 1o establish positive rather than
adversarial relationships, but there are two
important reasons why one might err inadver-
tently, and pointing these reasons out specifi-
cally may be helpful. First, child abuse is a
painful and provocative situation, and one in
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which the case worker’s first duty is protection
of the child. In this situation, it is all too easy
to become a one-sided advocate of a child -
against a parent: the parent is the abuser and
the child the abused one, and in addition, as
mentioned earlier, the parents are likely to
behave in defensive and aggressive ways
toward the worker. Nevertheless, parental
cooperation is crucial to any lasting improve-
ment in the child’s situation. Therefore, it is
helpful to give the pareni(s) the benefit of the
doubt as much as possible, that is, to take the
view that parental intentions usually are good
gven if their behaviour is less than adequate,
so that based*on these intentions the. parents
can, with guidance, change.

Second, while it is not too hard to avoid obvi-
ous and overt arguing, arguing also comes in
more subtle forms which can often go unrec-
ognized, especially when labcled otherwise:
pointing out facts, clarifying realities, or rea-
soning. All of these apparently innocuous Or
even positive terms may obscure what is actu-
ally covert argument or put-downs. We sug-
gest the following as means to avoid arguing
unawares:

1. Listen attentively, even to provocative and
apparently misguided clients;

2. Agree with them as much as possible, even
if this agreement must be subtly qualified
(“From what you say, it certainly sounds as
if ..

3. Mention, with approval, anything the client
brings up that sounds positive;

4. Frame any comments, reservations, or
advice in terms consonant with the client’s
own language and expressed views as
much as possible.

A concrete illustration of avoiding argument
in potentially difficult circumstances is the fol-
lowing excerpt from an interview conducted
by one of our colleagues, Richard Fisch:

Fisch was interviewing an adolescent who
had been abused for some time by his step-
fathcr and in retaliation shot the step-
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fathers’s pet duck. The teenager was main-
taining that he had shot the duck acciden-
tally, and it appeared necessary to have the
child own up to his behaviour and state his
anger at his step-father, so that a decision
could be made on the possible danger if the
child were to be sent home.

Fisch: So, you say you were in the back yard
shooling at bottles lined up along the
fence, and the duck accidentally walked
into the line of fire.....

Child: Yeah, that's what happened.

Fisch: Forgive me if my questions sound a bit
ez spid, but I don't know very much
about ducks, I have dogs at home, but no
ducks, and I'm a little confused. You
say that you were just shooting at bottles
along the fence when this duck just
happened to walk into the line of fire
(child nods) — but {genuinely) don't
ducks tend to waddle?

“hild: Yeah, The duck waddled into where I
was shooting.

isch: Again, you'll have 10 forgive me
because I really know so little about
ducks and am having some difficulty
following this, but was this an especially
fast waddling duck?

Child: No. The duck kind of waddied at an
average speed.

Fisch: I do appreciate your patience with me an
my slowness in understanding what
happened. Let me see if I've got it right
this time: the duck waddled at an
average speed for a duck into the line of
fire ...

Throughout the discussion, Fisch presented
himself as someone who was fond of ani-
mals but ignorant about ducks. He was
therefore able to defer to the child's greater
expertise on this subject. He was at all
times polite and gracious, stressing his
shortcomings in comprehension and knowl-
edge rather than confronting the less
believable aspects of the child’s story.
Voices were never raised. Both questions
“nd answers were taken seriously. Each
ceated the other respectfully throughout
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the interview. As a result, the child was
able to modify his account in response to
Fisch’s questions without losing face or
having to admit that he had lied.

In addition to avoiding arguing, there are two
important positive ways to build rapport and
cooperation: finding something to praise and
being generous.

C. Finding something to praise

As stated earlier, rapport and cooperation are
promoted by any possible agreement with par-
ents, especially if they can be praised for any
of their behaviour as parents. While especially
difficult with abusive parents, it is still possi-
ble, as in the example that follows.

A referral described a father hitting his two
sons across the face with a belt, The older
boy, age 10, had an IQ of 70, and was in
the school's special education program
having failed third grade twice. The
younger child, age 6, had an 1Q of 50,
barely spoke, and then almost inaudibly,
and seemed terrified. The father was from
Jamaica, a very proud man who worked
twelve hours a day to provide for his chil-
dren and give them all the opportunities
America could offer. The father had been
asked by the school to take the children for
many diagnostic and evaluative tests. He
had complied promptly with each request.
Neither the school nor the testers had made
clear to the father the purpose of the test-
ing, and he mistakenly assumed the tests
would make the children get better and
learn more rapidly. No one had told him
what the low IQ scores indicated. In his
understandable frustration with the chil-
dren’s failure to learn, he would make them
practice their reading at least three hours
per night and would hit them when they did
not improve.

The school described the children as
lovely, hardworking, and good natured.
Therefore, the worker praised the father for
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having such agreeable and industrious chil-
dren. She explained to him the limitations
of the children, and shared his sadness and
anger that no one had told him this hard
truth before. She offered to join him in a
meeting with the educational tester and the
paediatrician. She briefly described more
realistic expectations, and then told the
father how much she admired his boys for
having such extraordinary perseverence
when they experienced such little gain for
their efforts. The father agreed that it was
indeed admirable to work so hard in the
face of such odds, and began to appreciate
for the first time the real strengths of his
children.

We believe that in most families, even ones
where there is serious abuse, some behaviour
or attitude which can be praised or compli-
mented can be found if searched for; this will
lay an important basis for cooperation and
change.

D. Being generous — for workers and
parents

Sometimes, in an effort to solve a problem,
people will focus so much attention on the
problem that it eclipses many other things. As
the problem takes on a more central role more
attention is directed to what is wrong in the
family. Frequently, then, little effort is made
10 build on-what is effective and positive. This
overemphasis on the negative and failure to
attend to the positive can grow until it con-
sumes virtually all of the family’s interaction,

Clients respond all too ofien to the questions
“What do you like about your child?” and
“What do you enjoy doing together?” with the
word “Nothing.”

At this crucial juncture — lest the worker also
be engulfed in this ocean of negativity — a
kind note must be interjected. The worker can
genuinely say that it must be hard for the par-
ents to spend so much time and energy with a
child who gives them little pleasure, and add,
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“1 wish things were easier for you.” Even
the grimmest situations, it is possible to g
in fantasy what one cannot in reality (Fai
and Mazlish, 1975). By expressing the wisk
the client that it were not so painful,
worker says something the client can ag
with and respond to less defensively (Hal
1973). Perhaps the parent can then also say
the child a similarly charitable remark. T
shared sentiment might well be the first cl
moment they have experienced in a gr
while.

While waiting at her dentist’s office, J
dan overheard a child leaving the den
remark to his mother that his tooth hur
lot. The mother contradicted him.
replied, more upset than before, that it
indeed hurt. She again told him he v
exaggerating, and an argument ensi
leaving the child in tears, feeling b
invalidated by his mother and attached
the painful tooth. The mother was exasp
ated by the child’s exaggeration and v
angry. It is likely that if the mother !
remarked initially, “I bet it does hurt,”
“I'm sorry,” and then proposed do
something more enjoyable that the ct
would have agreed, and the entire fi
would have been averted.

“Liberated Parents; Liberated Children”,
inexpensive paperback by Faber and Mazl
(1975), is an excellent book to recommend
parents who would like to leamn more effect
ways of responding to their childfei™aid
avoiding arguments.

It is difficult enough to get parents to consi
verbal penerosity which costs them nothi
Still harder is to propose to them that !
change the negative climate by giving U
young monster a gift. This example of
effective use of generosity comes from Ka
Pryor's superb book “Don’t Shoot the Dx
(1985, pp 32-33).

When 1 was fifteen my greatest pleasur:
life was riding lessons. The stables whe
rode sold tickets, ten lessons on a tic
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From my allowance 1 could afford one
ticket a month. I was living with my father,
Philip Wylie, and my stepmother, Ricky, at
the time; and although they were very good
to me, 1 had entered one of those
adolescent periods in which one practices
being as truculent and disagreeable as
possible for days on end. One evening the
Wylies, being loving and ingenious parents,
told me that they were pretty tired of my
behaviour, and that what they had decided
to do was reward me.

They then presented me with a brand-new,
extra, free riding ticket. One of them had
taken the trouble of going to the stables to
buy it. Wow! An undeserved jackpot. As 1
recall, I shaped up on the spot, and Ricky
Wylie confirmed that memory as I was
writing this book many years later.

Why the unearned jackpot should have
such abrupt and long-reaching effecis 1 do
not fully understand ... I do know that the
extra riding ticket instantly relieved in me
some strong feelings of oppression and
resentment.

III. AGREEING ON THE PROBLEM

Unlike therapy, where the client presents to
the practitioner a source of discomfort, a case
worker with a CPS referral must focus on a
problem that poses a potential danger to a
child.-Therefore;-after-introductions, the inter-
view must begin by reaching an agreement on
what the problem is. This definition of the
problem must be in terms consistent with the
family's outlook and values if it is to be eflec-
tive. The barrage that greeted the worker upon
arrival should be viewed not as cacophony but
as an introduction to the language of the fam-
ily. By stating the problem in the family’s
idiom, the worker can demonstrate his/her
accurate understanding of the family’s situa-
tion, thereby building credibility in their eyes.
A formulation that is both plausible and solva-
ble in the family’s view is one they may well
be able to work on after the departure of the
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worker.

A school principal telephoned both the
police and CPS to say that a five year old
had a bruise on her face. There had been
several prior referrals alleging beatings by
the mother involving all four of her chil-
dren. Unfortunately, the principal had also
phoned the mother when he made the two
other calls, with the result that the worker
arrived just after the mother had, and the
mother had already taken the child home
with the police officer’s permission. When
asked why he had allowed them to leave,
the officer explained that the bruise was at
least five days old and fading, that there
was insufficient evidence to arrest the
mother, and that the mother was bigger
than he (six feet tall, easily two hundred
and fifty pounds) and he was afraid of her.
It should be noted that the CPS worker was
five feet tall. She interviewed the three sib-
lings who were still in school and found
them to be extremely timid children. On
returning to her office, she leamned that the
mother had already phoned and was furi-
ous. She called to schedule an appointment
with the mother for the next moming and
confirmed the secretary’s assessment of the
mother’s fury.

The mother began the interview with the
worker by yelling at her for having fright-
ened the children. The worker agreed with
- the mother that she had indeed frightened
the children and said that she felt badly
about having done so. The worker added
that the children were much more fright-
ened than most of the children she had
interviewed that week, and asked the
mother if she had any idea why. The
mother talked about how much she cared
about the safety of her children, did not let
them *“hang out,” talk to strangers, or stray
from cither school or home. She said that
since they played mainly with each other
they did not socialize much, and were
therefore very scared around strangers,
especially people who asked them ques-
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tions. The mother had sensed genuine con-
cern in the worker about her having scared
the children and she responded in a way
that (1) acknowledged her appreciation of
the worker's sincerity, (2) showed a desire
to protect her children and (3) gave a plau-~
sible explanation within which frame
change could be introduced consistent with
the values articulated by the mother.

The mother agreed with the worker that the
children might benefit by having the oppor-
tunity to increase their skills at socializing.
She mentioned that the children had
recently voiced an interest in gymnastics
and proposed signing them up for lessons.
The worker expressed agreement with this
very wise suggestion of the mother’s and
gave her the names of a few local recrea-
tion programs. The interview ended amia-
bly with the mother offering to lei the
worker know how the children were doing
in their new activity.

The mother’s proposal was seen as excel-
lent for several reasons: the children would
be seen regularly while they were wearing
only a leotard by a coach who would likely
know which bruises were the result of
beginner's mistakes in a gymnastics class
and which were inflicted. Moreover, the
suggestion was the mother’s, and the con-
clusion to the CPS interview was the
mother giving the children something they
would enjoy: Not only did the mother call
the worker several wecks later to report on
how well the children were doing, but she
also asked for advice and resources on an
unrelated problem, the speech impediment
of the youngest child.

A. Distinguishing between solvable
problems and insoluble difficulties

In the world in general and in CPS case work
in particular, there are two kinds of problems:
problems which can and should be resolved,
and insoluble difficulties that at best can only
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be lived with. The former call for promoting
appropriate action while the latter call fo:
acceptance and making do. It is an unfortunatc
loss of opportunity if no useful action is taker
in the first case, but in the second the mair
danger is to squander time and effort or
actions that can serve no useful purpose.

Unfortunately, it is often difficult to estimatc
accurately which of these two situations
obtains in any given case. Perhaps one car
never be absolutely certain, but we can at leas!
suggest some guidelines for making this nec-
essary and important judgment.

First, the case worker is in a better position I
make an accurate judgment than are the par
ents simply because the worker’'s relativc
detachment from the situation lends perspec
tive. Nevertheless, parents’ opinions mus
receive an attentive hearing; they providc
basic information both on the problem anc
how the parents view it

Second, the best basis for any such judgmen
is to pose the question “What has been tried st
far in attempis to change or resolve this prob
lem, and what observably has followed fron
these attempts?” If the parents take the posi
tion that the situation is hopeless and they art
helpless, or perhaps more commonly that the}
have “tried everything but nothing works,’
then the case worker needs to inguire con
cretely and specifically just what they haw
tried. If often will then become clear-that=the;
have at most tried a few variations on one sim
ple theme, e.g., that they have admonished o
reasoned with a child about difficult behaviou
without success until growing frustration lec
to physical force. In this case, the worke
should consider what possible alicrmative
means may not even have been thought of
much less tried, and how the parents might b
persuaded to try something new.

At the opposite pole, there are parents wh
expect and seek standards of behaviour fron
their children that are unreasonable or impos
sible because of the ages of the children, or fo
any other reason. In this case, the worker'



" rase Studies

task is to enable parents to recognize and live
with the realistic limitations of their situation.
If this is accomplished, the frustration and
escalation of behaviour toward apathy or vio-
lence that naturally result from repeatedly
attempting the impossible will diminish.

In either case, success will depend greatly on
how well the case worker can give advice in
terms that “make sense” to the client, that is,
in terms that recognize and fit with the client’s
own views and language.

B. irecting energy so as to make 2
ifference

Most parents will admit that they are tired,
overworked, and expending more encrgy deal-
ing with their child than they can afford. Many
will agree that their past efforts have been
inefficient and ineffective. The answer to this
{ilemma is not 1o try harder, but to try some-
hing different.

A thirteen year old boy was referred to
CPS by his school when the nurse found
more than twenty bruises on his back and
buttocks. The child said that he had
stopped to play a video game on his way
home from an errand, spent 75 cents with-
out permission and then lied about it, infu-
riating his parents. The mother, a waitress,
came home from work each day and put all

“~~~Her ‘change froni*tips in a jar. She thought
her son stole quarters from this jar, and he
had admitted to having done so approxi-
mately five times. The boy also lied about
his homework, and was failing math. The
parents described the child as a thief and a
liar, and asked questions about Toughlove,
the possibility of sending the child to jail
for a weekend, and other severe measures.
They wanted to show. the child the logical
extreme of his misbehaviour.

The worker began her response by stating
that she saw how much they cared about
the child’s fuwre and how worried they
were. They agreed. Her aim was o appre-
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ciate their concem while also introducing
the idea that they had a rather nice young-
ster with a video game habit and the erratic
impulse control typical of children his age.
She volunteered that if she were left alone
in a room with a plate full of chocolates,
she would probably steal one or two and
eat them and then lie about it if asked. She
added that she paid taxes, worked forty
hours a week, and thought of herself more
as chubby than as a thief and a liar. The
parents laughed in recognition of a com-
mon human failing. She next asked the par-
ents what they liked about their child, and
— happily — they had much to say. They
agreed that by focusing on the negatives
they had almost forgotten the child’s
strengths. With considerable eagemess,
they talked with the worker about how 10
redefine the financial problem to build on
existing strengths. The parents agreed to
the following changes:

1. No physical force would be used in dis-
ciplining the boy.

2. No loose change would be left around
the house.

3 The boy was paid $20.00 pcr month by
the manager of the apartment complex
for doing odd jobs. The parents had
been cashing the check for him. It was
decided that the parents would take the
child to the bank to open his own
account so that he could deposit his
checks. The parents agreed to the
worker's suggestion that they call ahead
and request that the person in charge of
new accounts call the child “Mr.,” put
him on mailing lists, and promote eamn-
ing interest by leaving money in the
account. The parents smiled at the
thought of how pleased the child would
be to be treatcd like a businessman
depositing his paycheck.

4. The parents agreed that if they asked
him to run an errand they would expect
him to use his own money, then present
his reccipt to be reimbursed. Tipping
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was to be allowed for a job especially
well done. Both the reimbursement and
the child’s weekly allowance were to be
paid by check. As a result, the only cash
around the house would be the child’s.

5. To be positive about these new financial
plans, and indirectly to help the child
with fractions, the parents decided to
buy him one share of highly fluctuating
stock as a gift. Thus, he could follow its

ups and downs in the paper and daily .

track its worth.

6. The parents were enthusiastic about this
new approach, and also aware that at
least initially it would be easy to back-
slide. The readily agreed to enter coun-
selling to work on consolidating the
gains made in the CPS interview.

IV. SOLUTIONS ALREADY
ATTEMPTED

Careful inguiry about what solutions have
been attempted for a given problem not only
helps identify difficulties that simply must be
lived with, but also indicate what has not
worked in soluble problems, and thus what
must be avoided in the future. While the solu-
tions attempted will be as varied as the people
themselves, these solutions can generally be
categorized as follows (Watzlawick, Weak-
land, and Fisch, 1974):

A. More of the same

The classic example of this type of attempted
resolution of an impasse is the person who
speaks more Joudly and eventually shouts at a
person that does not speak the same language
as he/she does, as if reaching a certain decibel
level would cause the listener to become bilin-
gual. Parents will often describe an infraction
of a child, a curfew violated as an example,
and a punishment levied, perhaps being
grounded for a day. As often occurs, the child
will stay out even later at the next opporiunity

John Weakland and Lynn Jordan

and the parents will ground the child for an
even longer time. This process can rapidly
escalate into a situation that could prove dan-
gerous to the child, namely his/her staying out
all night. Rarely will parents respond to this
escalation by changing the consequence for
the behaviour.

B. Action needed but not taken

Attempted solutions of this sort include deny-
ing, avoiding, or trivializing the problem.
Common examples are people who find a
lump or other possible indication of cancer
and delay going to the doctor because they are
afraid of what might be wrong. People at times
ignore wamning signs of substance abuse in
family members. In CPS work, the non-
abusing parent’s failure to protect the children
from abuse would be a prime example.

C. Action taken but not needed

The father mentioned earlier who atiempted to
make his retarded children read through hours
of practice is an example of action taken —
and great effort expended — to no practical
purpose and in fact to the detriment of the chil-
dren. Parents may also describe as hyperactive
the normal exuberant behaviour of their child,
and seek unnecessary medical attention for a
non-existent condition. Carried to extremes,
this behaviour resulis in the sometimes-fatal
syndrome of Munchausen’s by proxy.

In addition to the three varieties of attempted
but fruitless solutions described above, two
somewhat more specific blocks to resolving
problems may be mentioned briefly:

D. Going two ways at once

Although this phenomenon may manifest itself
in a number of ways, one common situation
may be sufficient to remind the case worker to
keep alert to the potential diffliculty of parents
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(rying to go in two directions at the same time,
Parents may overtly criticize or punish an
undesired behaviour, yet at the same time take
other actions which covertly reward that same
behaviour; or parents may preach to a child
about being more responsible while them-
selves taking on so much responsibility for
this behaviour, such as by protecting the child
from natural consequences, that the child does
not need to a%g more responsibly. In such cir-
cumstances, typically the covert reward goes
unrecognized Wy the parents, who then are
increasingly fruktrated and angry because their
efforts at changing the undesirable behaviour
of course are fjtile. If the covert rewarding
can be made cleir to the parents, they are then
in a better positidn to alter this behaviour.

E. Needing the perfect solution

Even - or perhaps especially — in desperate
circumstances, certain clients will express

vals that are easily recognizable as utopian;

e client, for example, might seek a “perfect
.1ild,” or might press the worker to take large
steps in each of five difficult sitations all at
once rather than picking a main problem and
seeking an initially small but positive step.
There is nothing wrong with utopian dreams;
they may even be helpful at times, but
attempts to do the impossible in actuality will
prevent doing what is possible and desirable,
and will also make what might otherwise be

bearable. --appear..intolerable because it is —

imperfect.

These five categories which have been dis-
cussed are not mutually exclusive, and fami-
lies may describe atternpted solutions of sev-
eral types. Typically much cnergy has been
expended and the worker can honestly recog-
nize and appreciate the enormous cffort made
in attempting to handle the problem. Generally
the family will then agree with the worker that
their efforts have not been effective. At this
juncture, the worker should also ask what
other people have suggesied the family do
about the problem. This information will pro-
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tect the worker from suggesling something
that has already been tried (or rejected), and it
also will give the worker the cast of peripheral
characters, meddlesome relatives, caring
teachers, and the like, who can then be relied
upon or deliberately blocked when the inter-
vention is designed. The stage is now set for
proposing a different means of dealing with
the problem.

V. TAKING A SMALL BUT
SIGNIFICANT STEP TOWARD
CHANGE

Though it may be small, the first step that
moves family behaviour away from endless
repetition of problem and attempted but inef-
fective solution is the most important; in fact,
the more severe and long standing the prob-
lem, the more true this is. It is not possible to
specify in advance what step this should be;
the general guideline is that it should be very
different from the attempted solution. Moreo-
ver, in addition to being small, this first step
should also be prosaic. The more ordinary it
appears to the family, the more likely they are
to be able to do it. Furthermore, partial or total
failure to follow through on an unremarkable
task will not in itself cause a new problem or
increase the family’s current level of difficulty
and tension. A few examples may help clarify
this point.

A. When the family’s solution is too
large

Some solutions proposed by families are
impractical because they require unrealistic
amounts of time, self-control, energy or
money. The return for their efforis must be
immediate and greater than the expenditure of
energy involved.

A family of six had lived in one room in a
motel for several ycars. The parents had
been together for {ifteen years but argued
frequently. A referral was made when a lig-
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uor bottle thrown by the mother at the
father accidentally hit one of the children
on the forehcad, crealing a large bruise and
lump.

The parents said they would never deliber-
ately hurt their children, and this appeared
true. The father added that they were not
stupid people and knew better than to argue
in the presence of the children. He said if
they lived in a two bedroom apartment,
they would not have a problem, but with all
of them living in onc room there was no
place to go. He said that their privacy mat-
tered to them, so they could not go outside
to argue because then the neighbours
would know their business.

They proposed as their solution that they
would not argue any more. The worker
replied that this seemed unlikely, however
well intended. She said that she could give
them some possible suggestions for larger
quarter, but that this would take time to
arrange. Therefore, she asked their indul-
gence with her next question, “Does this
place have a laundry room?” After a shared
chuckle, the parents agreed that they would
argue in the laundry room, and put a quar-
ter in the dryer for especially charged
debates. The mother remarked that by the
time they got all the way around 10 the
other end of the building, they might not
even feel like arguing. While this is a posi-
tive statement by the mother, it is important
that the worker not agreec too readily.
Agreement would re-establish the worker’s
one-up position and dampen the client’s
motivation to change. Therefore, the
worker said instead that if it were really
important, they would with cffort be able 10
resume the argument. Another answer
would have been that they could then save
the quarter for the next time.

Another example of a proposed solution being
too large to be practical involved a referral
about the ongoing sexual experimentation
between a thirteen year old girl and her nine
year old brother.
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‘The children continued to sleep in the samc
bedroom despile the repeated intervention:
by several therapists and two CPS workers
When this third worker spoke to the par
ents, the father said that his solution was t¢
enclose the porch so that each child coulc
have a separate bedroom. In that the family
barely had enough money for groceries
this solution seemed financially impossible
The nine year old, who had earlie:
expressed to the worker both a desire to b
left alone by his sister and a fondness fo
camping, was only too pleased to be
allowed to camp out with an air mattress or
the living room fioor.

B. When the family’s solution is too
small

Occasionally, the parents will describe the
problem of their family so narrowly that am
solution proposed within those terms woulc
fail to address adequately the substantial dan
ger to the child.

A woman was holding their ten month ol¢
son in her arms when her husban
approached, threatening her with
machete. Both parents said to the worke
that the child was not in danger ever
though the blade bad been inches awa
from the baby's head because the fathe
was only mad at his wife and would neve
hurt the child. Another referral describe
the exterisive bruises a child Sustdined a1lc
a lengthy pummeling by both parents. The
replied that they had used open hands, nc
fists or belts.

Despite the strong temptation to do other
wise, in both cases the worker expresse
appreciation for the parents’ precautionar
intent. The parent’s defensiveness droppc
when the worker said she was glad to kno
that they had such an awareness of the po:
sible dangers and showed a concem for th
safety of the children, for all that remaine
for them to do now was to expand thes
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precautions to satisfy the rigid demands
of g bureaucracy like CPS.

]
f

hen the family’s solution in
irrelevant

er category of attempted solutions per-
to those proposals of parents that miss

A grandmother had been awarded custody
of her grandson a few years earlier as a
result of her daughter’s severe drug prob-
lem. The mother had subsequently entered
treatment, maintained a drug-free life for
more than two years and was working full
time when the two women came to CPS for
assistance. The grandmother had just lost
her job, and thus her apartment which she
could no longer afford, so both she and the
boy were living with his mother. The
mother wanted 1o start Jegal proceedings 10
cancel the guardianship, and their questions
centered on legal problems. In fact, how-
ever, there appeared 1o be enough stability
between them to care for the child, but not
enough if they worked against each other.

Therefore, with the worker they drafted a
statement expressing their shared concem
to provide and care for the child, and to
work cooperatively on his behalf. Each
acknowledged the bond the child had with
the other, The agreement added a few prac-

_tical .details to structure time and address
possible conflicts. Without identifying
information, the text of their agreement
follows:

“This is a voluntary agrcement between X,
the mother, and Y, the maternal grand-
mother, of Z. The purpose of this agree-
ment is to protect the relationships the
minor has with his mother and his grand-
mother, and to clarify matters pertaining to
his care and supervision. The spirit of this
agrecment i$ cooperation.

Z has spent the majority of his lifc with his
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grandmother, and she is his Iegal guardian.
The mother acknowledges the attachment
between Z and his grandmother, and
wishes to support their relationship.

Z is staying with his mother at present by
mutual agreement of the mother and grand-
mother. The grandmother acknowledges
the attachment between the mother and her
son, and wishes to support their
relationship.

Therefore, so that they may work together
to provide the most stable and nurturing
environment possible for Z, X and Y agree
to the following:

1. Z will stay with his mother for the time
being.

2. The grandmother will pick him up at the
babysitter's house Mon. and Tues. after-
noons, feed him dinner, and retum him
to his mother’s house at approximately
8.00 p.m. each evening.

3. The mother will pick Z up at the baby-
sitter's house Wed., Thurs., and Fri.
evenings and he will have dinner with
her those evenings.

4, Weekends will be planned in advance to
allow Z to enjoy the company of his
mother, grandmother, other friends and
relatives, and to participate in outings
and holidays.

5. Both the mother and grandmother real-
ize that each may experience occasional
difficulties in housing and employment,
and that by working cooperatively, they
can between them provide best for Z and
foster family ties. Each acknowledges
the mother's willingness to provide
housing and supervision for Z, as well
the appropriateness of each having some
time to herself to pursue adult activities
and friendships.

6. Each agrees to support Z's relationship
with the other, and to allow him suffi-
cient time with each for these relation-
ships to thrive,
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7. The mother and maternal grandmother
have worked together to reach an agree-
ment that they believe will meet their
needs and the needs of Z. They are
aware that as he grows his needs will
change, and that their own circum-
stances may change periodically, with
the result that arrangements will need to
be revised from time to time. They agree
to attempt to update this understanding
as needed, and to enlist the assistance of
a neutral third party to mediate the mat-
ter should their own good faith efforts
not prove fruitful, before resorting to the
courts.

When the solution is direcfed at an
insoluble difficulty

The principal of a school requested that
CPS place a child in a foster home because
of her recent truancy, weight gain and
unkempt appearance. Interviewing the
mother and child revealed that the child’s
father had died at home two months earlier
after a six month illness. This twelve year
old girl had done a lot of the nursing
required by her dying father, and was
understandable depressed and despondent
when he died.

The worker thought the principal’s sugges-
tion of removing the child from her one
surviving parent unwarranted as well as
lacking in compassion, and imagined that
he might have been harsh with the family.
Therefore, she said sincerely to the mother
and child that they seemed to be doing as
much as could rcasonably be expected in
such difficult times, and that she recog-
nized the effort involved in managing as
well as they were. The difficult situation
would change gradually with time; the
main problem they faced was how to get
the school off their backs, and the worker
wondered aloud how she might help them
do this. The principal had said that the
child was bright and in no danger of fail-

Pl Sl SnE

John Weakland and Lynn Jorde

ing; the only problem was her attendance
‘Therefore, is was vaguely hinted at that o;
some of the better days it might be possibl
for her to go to school even if she did nc
pay full attention in class. The worker the:
asked if there might not be some enjoyabl
activity that the mother and child could de
together that might also placate the school
They decided to enroll together in a com
puter class and an art class through the
local community center, and to propose It
the principal that some of these hours b
allowed 1o offset those missed earlier in th
school year.

E. Theimportance of timing

In describing their attempted solutions, man;
parents will talk of their use of positive an
negative reinforcement when in fact they haw
been using bribery and punishment insteac
(Pryor, 1985). Positive and negative reinforce
ment must occur simultaneously with th
behaviour being reinforced. Thus, a spontane
ous smile or a kind word may be much mon
effective than an expensive gift given severa
days after the behaviour that was appreciated
Behaviour must exist, at least minimally, to b
reinforced; offers of rewards for behaviou
that has not yet occurred constitute briber
(Pryor, 1985). Even if the bribe elicits th
desired behaviour, it docs not also evoks
respect. Rather it creates a mercenary chil
who will respond only to increasingly large
bribes.

The parents of the thirteen year old bo
who had been beaten for lying and stealin;
(pg. 59) were asked during the intervies
what the child did that pleased them. Wit
obvious pride, the father described how th
child assisted him in repairing the truck an
car, and was so knowledgeable that h
could call the parts supply store and orde
parts — something few youngsters coul
accomplish. The worker mentioned that hi
success as measured by the store’s accepl
ing the order was the reinforcement for th
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behaviour, and the father's pride in the
boy’s skill was additional reinforcement.
The father agreed that it had never occurred
to him to give money or a gift to reinforce
the boy’s mechanical endeavours although
they had tried precisely that to get him to
do his homework, having offered a child
who did no homework whatsoever an
expensive skateboard if he completed all
his assignments for an entire Semester.
What the father needed to do was to aban-
don his futile project of bribing the child
for non-existent behaviour and instead
begin to reinforce his son more frequently
for useful and admirable skills. In this way
they could both be dealing from strength
rather than weakness.

VI. SOLIDIFYING GAINS

Unlike the therapist, the CPS worker does not

ieed to use a full hour. Rather, he/she can quit
while ahead, leaving the family to bask in its
accomplishment. This success can be rein-
forced both as the worker sums up the session
and afterwards.

A number of verbal techniques can be used to
strengthen the gains made by the family
(Watzlawick, 1978). The positive reframing
used throughout the session can be themati-
cally connected with the new behaviour
agreed to-by the worker and the family: Rather
than describing specifically what the new
behaviour should look like, thereby infantiliz-
ing the family, the worker can offer a parable,
analogy, or anecdote as a prompt and let the
client volunteer an example for his/her situa-
tion (Haley, 1973; Pryor, 1985). The worker
can further strengthen the client’s commitment
toward change by saying “yes, but ...” to the
client’s proposal. This not only gives the client
an opportunity to work the bugs out of the new
solutions but also  fortifies  histher
determination.

At this juncture, the worker should prescribe
Tinor setbacks and slips, saying that these are
a normal part of the learning process. Like a
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toddler leaming to walk, so also the family
will leam by trial and error and occasional
stumbles. These stumbles — it must be
stressed — do not mean that the plan of action
is a failure or that a member of the family is
not cooperating. By recognising that occa-
sional backsliding is inevitable, the family can
then be assisted to develop non-punitive, and
preferably humorous, ways to catch slips and
acknowledge successes.

One teenager, who after being late for school
ten times in one month was bruised on the
forehead when her exasperated mother threw a
telephone at her, purchased and gift wrapped a
foam rubber telephone for the mother. A water
gun is a very popular choice for calling atten-
tion to slips in behaviour, and brings out a
playful side of parents that children enjoy.
One father suggested using poker chips, blue
ones which would be given without comment
to acknowledge mistakes, and red ones which
would be given with a smile or hug for suc-
cesses, with the added attraction that they
could be converted to extra treats.

Because it is difficult to listen well when
under stress, families may not retain accu-
rately the information contained in the session,
or be clear afterwards about what they really
must do differently to satisfy the agency. Put-
ting the agreement in writing both clarifies the
plan of action for the clients and the agency,
and makes-their following through more possi-
ble. Should there be a subsequent. referral,
such a written understanding can be helpful to
the next worker, especially in deciding
whether the situation is serious enough to war-
rant filing a petition in juvenile court. This
need not be a cumbersome task nor result in a
formal document. It is our practice simply to
take a sheet of carbon paper with us on visits
and to make a list of things the client agrees 10
do. The client keeps one copy and one copy is
placed in the agency's record. Both copies can
be signed and dated by all parties to the agree-
ment. This lends a certain ceremony and
weight to the informal document.

Parents seem to appreciate the clarity the
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agreement brings to the situation. Also, the
agreement protects them by stating what is
expected, and thus limiting what can be chal-
lenged in the future. Additionally, the clients
can craft the agreement in their own idiom,
with the worker providing little more than sec-
retarial support except when they get stuck or
propose something impractical. People are
much more likely to follow their own agree-
ment than some one else’s directive on how
they should run their family (Coogler, 1978).

The agreement should begin by stating com-
mon goals and values that the family can read-
ily agree to. It can be as vague as “the parents
agree that they wish to do what is in the best
interests of their child” (sce agreement, page
63). The rest is then reduced to technicalities
and mechanics. As few parents will put in
writing that they do not wish 10 do what is in
the best interests of their child thowever they
may fail to put this into practice), it is possible
to appeal to their nobler side and lay the
groundwork for small but significant change
(Coogler, 1978).

One recently divorced couple triggered a
referral relating to the possible alcoholism
and inappropriate sexual behaviour of the
father. As it tumed out, the paremnts had
been devout Mormons throughout their
marriage. The mother and children
remained active in their faith after the
father left the home, but he withdrew from
the church. He was not drinking exces-
sively, only about two drinks per week, but
this was indeed a taboo for the rest of the
family. He was unwilling to yield on this to
accommodate his ex-wife. However, when
the worker talked to him about the chil-
dren’s need for stability and continuity, and
their inability to handle so many changes
so quickly, he agreed for their sakes not to
drink when they visited him.

A follow-up letter can serve the same function
as an agreement drafted in the session, Even in
this format, the clients shouid be given as
much credit for the solution as possible.
Therefore, the letter should describe and sum-
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marize their proposal. It can also contain refer
rals and information on services available ir
the community that the family might find help-
ful. When referred to counselling many of ous
clients have taken these letters or agreements
to show the therapist what they want to work
on.

VII. BUILDING A SAFETY NET AND
A NETWORK OF SUPPORT

When an agreement is reached (or as the clos-
ing paragraph of a letter), the worker should
both validate the decisions made and offer
additional assistance if difficulties arise in the
future. The worker can also involve others
who are in a position to help the family (and
refer the case back to CPS if these cfforts fail).

The principal of the school had referred the
family who had inadvertently injured their
child when a liquor bottle was thrown (pp
61-62). She had known the family for
some time and encouraged them to meet
with the worker despite their reluctance
She was concerned and the family trusted
her. By mutual desire of the family and the
worker, she attended the meeting in which
the agreement was drafted and signed it as
a witness. She assisted the family in Jocat-
ing a counsellor, and being familiar with
the terms of the agreement was in a posi-

-4ion to notify the agency-at-the first sign ol
serious difficulty. The text of this agree-
ment ran as follows:

A and B understand that their family was
referred to Children’s Services out of con-
cern for the safety of their children, one of
whom was accidentally injured during an
argument between the parenis. Children’s
Services recognizes the love and commit-
ment of the parents for their children, and
the considerable efforts the parenis make
with limited means to provide adequate
food, clothing, shelter and supervision for
the children. The parents agree that since
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the family lives in a one room apart-
ment, any fighting between the parents
in that room constitutes a potential
threat to the safety of the children.
Therefore, in an effort to ensure the chil-
dren’s safety, A and B agree to:

1. contact Catholic Social Services about
housing (address and phone number of
the agency included in the agreement)

2. conduct adult talks and disputes in the
laundry room.

3. attend family counselling sessions,
scheduling the first session by the end of
the month, at one of the following cen-
ters (four services were listed along with
an address and phone number for each.

Sometimes the family appreciates the worker’s

offer to assist with a referral, a resource, or to

see if he/she can get the family moved to the

head of a waiting list of some sought after pro-

gramme. This not only shows the family a
senign side of the sysiem, but also expands the

network of collaterals who can keep a protec-
ve eye on the children.

The following letter from a worker to par-
ents describes arrangements made with the
school principal (who had initially referred
the case) for low cost counselling and tutor-
ing. As an added advantage, such collabo-
ration not only shows the collaterals what
the agency has done but also involves them
as_active pammpants These collaterals
““have ongoing contact with the children and
their families long after the CPS worker
has had to move on to another case.

Dear Mrand Mrs Q-

Following our conversation of April 4,
1986, I met with the principal of your son's
school, Mr. R. He was very pleased with
the decisions the two of you reached and
agreed to call the local high school about a
netor and the counselling center about ser-
ting fees as low as the contract would
allow.

While I was at the school, I spoke with your
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son and informed him of the tutoring
and counselling sessions that were being
arranged for him. He agreed to make an
effort to take the best advantage he
could of these resources.

! trust the combination of counselling and
tutoring will assist him at this difficult time
and help your family work more cohesively
as well.

If you have any questions about the imple-
mentation of either of these programmes,
please get in touch with Mr. R. If I can be
of any additional assistance, please feel
free to get in touch with me (phone number
given).

VIII. CONCLUSION

This paper began, largely, with pointing out
the obvious: that case work in child protective
services is difficult work. The worker is faced
from the outset with the challenge — both pro-
fessional and personal — of establishing a
cooperative relationship with abusive parents
in circumstances that are likely to hinder
rather than facilitate such cooperation. Beyond
that usually lie severe limitations of time and
resources, on both sides, to deal with complex
difficulties and chaotic family situations.
However, it is hard to imagine a more signifi-
cant challenge, an area in which any positive
accomplishment offers equal potential gain.
With a realistic assessment of the difficulties
inherent in this work as a starting point, we
have offered some suggestions based on our
necessarily limited experience on how to
establish the requisite cooperative relationship,
and then how 1o use this to initiate small but
significant changes toward reducing or elimi-
nating abuse of children in their families. We
recognize, though, that just as it is the families
who must do the bulk of the work of changing,
we have at most done only preliminary work
in presenting these suggestions. Even if they
are useful, the larger task of applying, testing,
and modifying them in practice necessarily
falls on our readers.




68 ) John Weakland and Lynn Jor

REFERENCES Erickson, M.D. New York: Norton.

Coogler, O.J. (1978) Structured Mediation in Herr, I. and Weakland, J.H. (1979) Couns
Divorce Settlement. Lexington: D.C. ing Elders and Their Families: Pra
Heath and Co. cal Techniques for Applied Geront

Faber, A. and Mazlish, E. (1975) Liberated ogy. New York: Springer.
Parents; Liberated Children. New Pryor, K. (1985) Don’t Shoot the Dog! N

York: Avon Books. York: Bantam Books.
Fisher, R. and Ury, W. (1981) Getting to Yes: Watzlawick, P. (1978) The Language
Negotiating Agreement Without Giving Change: Elements of Therapeutic Co
In. New York: Penguin Books. munication. New York: Basic Books.
Haley, 1. (1976) Problem Solving Therapy. — Watzlawick, P., Weakland, J.H. and Fisch,
New York: Harper Colophon Books. (1974) Change: Principles of Probl
Formation and Problem Resolutic
Haley, 1. (1973) Uncommon Therapy: The New York: Norton,

Psychiatric Techniques of Milton H.

Dulwich Centre Publications

AUS NZ Us
Dulwich Centre Newsletter

1991 (4 issues)..... S BAASAAN AR R R bR 4A 48 SRS AR 8 1R ER 21 0 A $35 $35 s$22

190 (4 ISSHES) 2rorerracsmrerrerersensrsnrsnsenensessrersssatosens srsresssnnsesssasnssnamnns o ransass 528 $32 520
1deas for therapy with sexual abuse edited by M. Durrant & C. White .......... 325 $29 $17.50
Invitations o responsibility by Alan Jenkins errsensransencnaesaanera 325 $29  $17.50
Selected Papers by Michael White ... " vressa s naea s eRe R bR R TE ST RS “$20 - $28 R4
Collected Papers by David Epston ... erannsnanpsrgenaras $20 528 514
Literate means to therapeutic ends by M. White & D. EpSION .....oevvvenviensosas $20 325 -

{available only in Australia and New Zealand)

AUSTRALIA NEW ZEALAND NORTH AMERICA
Dulwich Centre c/- Ann Epston
Hutt Street PO Box 7192 23 Queens Avenue PO Box 550904

Adelzide. SA 5000 Balmoral, Auckland 4 Tulsa, Oklahoma 74158




68 ' John Weakland and Lynn Jar

REFERENCES Erickson, M.D. New York: Norton.

Coogler, 0.. (1978) Structured Mediation in Herr, J. and Weakland, J.H. (1979) Couns
Divorce Settlement. Lexington: D.C. ing Elders and Their Families: Pra:
Heath and Co. cal Techniques for Applied Geroni

Faber, A. and Mazlish, E. (1975) Liberated ogy. New York: Springer.

Parents; Liberated Children. New Pryor, K. (1985) Don’t Shoot the Dog! N

York: Avon Books. York: Bantam Books.
Fisher, R. and Ury, W. (1981) Getting to Yes: ~ Watzlawick, P. (1978) The Language
Negotiating Agreement Without Giving Change: Elements of Therapeutic Cc
In. New York: Penguin Books., munication. New York: Basic Books.
Haley, 1. (1976) Problem Solving Therapy. ~ Watzlawick, P., Weakland, J.H. and Fisch,
New York: Harper Colophon Books. (1974) Change: Principles of Probl

Formation and FProblem Resoluti.

Haley, J. (1973} Uncommon Therapy: The New York: Norton.

Psychiatric Techniques of Milton H.

Dulwich Centre Publications

AUS NZ us
Dulwich Centre Newsletter

19971 (4 ISSUBEY 10ruraraecrsenseressenasensesseressnstmssesesmsmsasnaseresssbassanssasonaas sraaasnsan $35 335 8§22

1990 (4 ISSUES) cuvvncenrrnancssssessesensssernscrssrorsasnsssne cassnr serosssessschsssasassssnsasssnen $28 $32 520
Ideas for therapy with sexval abuse edited by M. Durrant & C. White .......... 525 $29 81750
Invilations to responsibility by Alan Jenking. ... uamesncssssessasessessassessnancass $25 $29  517.50
Selected Papers by Michael WhILE ..vvensesisorsasseanne - “$20 - $28°8I4T
Collected Papers by David EPSION ....omoneainmssassmsossssrsssssssnsmassssmnsr sascssnmensassen $20 528 514
Literate means to therapeutic ends by M. White & D. Epston ......cveeeeerseenens $20 $25 -

(available only in Australia and New Zealand)

AUSTRALIA NEW ZEALAND NORTH AMERICA
Dulwich Centre ¢/- Ann Epston
Hutt Street PO Box 7192 25 Queens Avenue PO Box 590904

Adelaide. SA 5000 Balmoral, Auckland 4 Tulsa, Oklahoma 74158




